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M ost of the teaching-learning 

process is carried out through 

talk. When teachers want to further il-

lustrate their message, they use other 

teaching aids such as pictures, videos, 

realia, … etc.  In the teacher-centered 

classroom, the teacher does most of the 

talk and students remain passive most 

of the time. However, in the learner-

cantered classroom, learners shoulder 

the responsibility of their own learning 

and do most of the learning activities. 

Dialogic Teaching 
By  Dr. Ismail Alrefaai 

Director,  Language Research Centre 

The effective use of  dialogic 

teaching helps students become 

autonomous learners and estab-

lishes a good rapport between 

teachers and learners. This article 

attempts to give a general idea 

about dialogic teaching, its char-

acteristics and basic principles. 

Dialogic teaching is defined as 

“teaching which centers around 

planned and focused conversation 

among teachers and addresses 

teaching and learning issues. Dur-
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tasks which are beyond their capacity. Initial-

ly in language learning, learners may be una-

ble to produce certain structures within a sin-

gle utterance, but may build them through 

interaction with another speaker." (Richards & 

Schmidt, 2010).  Discussions in the EFL class-

room give students the chance to exchange 

ideas  and information in order to explore  

certain issues, or tackle certain problems. 

Scaffolded dialogue involves the following:  

 Interactions which encourage students  to 

think and talk. 

 Questions which require learners to pro-

vide creative answers.  

 Answers which are followed up and built on 

rather than merely received. 

 Feedback which informs and leads thinking 

forward.  

 Contributions which are extended rather 

than fragmented. 

 Exchanges which are chained together into 

coherent lines of enquiry.  

 Classroom organisation, climate and rela-

tionships which make all this possible. 

(Alexander, 2008). 

In dialogic classrooms, teachers use the fol-

lowing five main ways to organise interac-

tions: 

 Whole class teaching 

 Group work (teacher-led) 

 Group work (pupil-led) 

 One-to-one (teacher and pupil) 

 One-to-one (pupil pairs) 

To sum up, the use of talk in teaching is as old 

as history. However, talk can be an effective 

teaching and learning tool if used wisely and 

purposefully in an atmosphere of trust and 

respect between and among teachers and 

learners. It becomes fruitful  and effective 

when students are encouraged to talk in order 

to learn new skills and acquire more 

knowledge. The main goal of using talk in the 

EFL classroom is to help students learn and 

this significant goal becomes achievable with 

the help, support and guidance of teachers.  

References 

Alexander, R. (2008). Towards Dialogic 

Teaching (4th ed.) New York:  

Richards, J. C. & Schmidt, R. (2010). Longman 

Dictionary of Language Teaching and Applied 

Linguistics (4th ed.). New York and London: 

Longman. 

“To sum up, 

the use of talk 

in teaching is 

as old as 

history. 

However, talk 

can be an 

effective 

teaching and 

learning tool 

if used wisely 

and 

purposefully 

in an 

atmosphere 

of trust and 

respect 

between and 

among 

teachers and 

learners”.   

Mountain Top 

ing such conversations teachers examine 

their own beliefs   and practices and engage 

in collaborative planning, problem-solving 

and decision-making.” (Richards & Schmidt, 

2010). Dialogic teaching puts emphasis on 

the talk between teachers and learners. It is 

an approach rather than a single method of 

teaching. In this context, it is worth mention-

ing that an approach, method and technique 

are different terms. “Different theories about 

the nature of language and how languages 

are learned (the approach) imply different 

ways of teaching language (the method), and 

different methods make use of different kinds 

of classroom activity (the tech-

nique).” (Richards & Schmidt, 2010). In dia-

logic teaching, learners don't  just provide 

answers  to questions which trigger  low-

order thinking skills such as knowledge and 

comprehension. Instead, in the dialogic class-

room, students are encouraged to narrate, 

explain, analyse, explore, evaluate, discuss, 

justify and ask questions of their own. 

Principles of Dialogic Teaching 

In order to implement this approach in the 

EFL classroom, teachers should keep in mind 

that  dialogic teaching is based on the follow-

ing five principles: 

 Dialogic teaching is collective and learners 

work together in addressing learning 

tasks. 

 Dialogic teaching is reciprocal, learners 

listen to each other, share ideas and con-

sider alternative viewpoints. 

 Dialogic teaching  is supportive; learners  

express their ideas freely, without fear of 

making wrong answers 

 Dialogic teaching is cumulative; learners 

build on answers and other oral contribu-

tions and chain them into coherent lines 

and understanding. 

 Dialogic teaching is purposeful; classroom 

talk is not without clear objectives.  It is  

structured and well-planned (Alexander, 

2008). 

Also, in dialogic teaching, learners are en-

couraged to listen, think, give others time to 

think and respect alternative view points. 

Furthermore, in dialogic teaching, teachers 

use discussion and Scaffolded dialogue. 

Scaffolded Dialogue 

According to the Longman Dictionary of Lan-

guage Teaching and Applied Linguistics, 

scaffolding is defined as the "the support pro-

vided to learners to enable them to perform 
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